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Hello, we hope this Newsletter finds you 

enjoying the holiday season and preparing to visit 
with family and friends. It is also a time to renew 
old acquaintances and make new ones.  

In this issue we again found a theme 
between the articles as both authors bring some 
insight into how to merge holistic and spiritual work 
into their classroom community. The books 
reviewed in this issue also are ones that explore and 
outline possible paths to help teacher and students 
include inner work (core work) in their teaching and 
learning.  

One other thing you will notice is that we 
have doubled in length. We had two longer articles 
that we wanted to share with you so decided to 
include both. Please let us know if this is something  

 

 
 
 
 
 

 
 
you would appreciate in the future or would you 
prefer a shorter newsletter. 
 We again strongly encourage you to get 
involved with contributions to our newsletter and to 
participate in increasing the number of our 
community by sending us the email addresses of 
people you have spoken to who would like to join 
us. See announcements at the end of the newsletter 
for more details. 
 We hope you enjoy the newsletter, for we 
surely enjoy putting it together for you and we both 
wish you all the best in the new year. 
 
Susan A. Schiller - schil1sa@cmich.edu 
Gary Babiuk - gbabiuk@cc.umanitoba.ca 
 
 
 

 
 
 
 

 
A few years ago, while working as a 

teacher/mentor in the Freshman Composition 
Program at the University of South Florida (USF), I 
was charged with observing a new Freshman 
Composition instructor who had had some 
classroom experience working with adults, but was 
inexperienced with teaching teenagers. She was a 
white woman around the age of 50, who, on the first 
day of class probably already gained her students’ 
respect and attention, for she “looked the part” of 
professor.  As an older white woman with white 
hair and specs on nose, she fit the physical 
stereotype of a traditional college English 
instructor, especially at the predominantly white 
USF. However, her freshman students did not 
respect her, per se, because she unintentionally—as 
a result of her own teaching insecurities—placed 
her students as objects and herself as the subject of 
the learning process.  She believed that she was the 
only one in the classroom who had something to 
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offer her students, while her students had nothing to 
offer her or each other. She, therefore, instructed 
her students as if they were empty vessels to be 
filled with her knowledge, thus mimicking the 
“‘banking’ concept of education” that Paulo Freire 
claims allows students to collect and catalogue the 
things they store, but limits students’ creativity, 
transformation, and knowledge. “For apart from 
inquiry,” says Freire, “apart from the praxis, 
individuals cannot be truly human” (72). Usually 
then, class instruction was limited to her lectures. 

Although she was trying her best, this new 
graduate teacher was baffled as to why she was 
having such a difficult time reaching her students 
and motivating them to participate in the learning 
process. However, upon my visit—which probably 
took place around the third week of the semester—I 
noticed right off that she did not know her students 
and that she didn’t seem interested in getting to 
know them. For instance, while calling attendance, 
she never once looked up from her roll sheet to 
acknowledge her students’ presence. Although 
taking attendance appears to be a mundane task, the 
simple undertaking of knowing students’ names or 
recognizing their existence while taking attendance 
speaks volumes to how a teacher relates to her 
students and how they will relate to her. Deborah 
Schoeberlein in Mindful Teaching and Teaching 
Mindfulness says: 

Making eye contact with each student sends 
 a significant symbolic message to the class. 
 Looking up to see who is ‘here’ reinforces 
 that ‘being here’ includes being involved, 
 acknowledged, and valued. On the other 
 hand, if you read the list of names and only 
 look up when you don’t hear an answer, you 
 subtly signal ‘being absent’ is somehow 
 more noticeable than being present. (54)  

  
“When you complete roll call,” says Schoeberlein, 
“you’re connected with everyone and already in a 
position to draw the class’s attention to you” (54). 
As simple as this idea seems, more teachers than 
not, fail to use roll call as a tool that can forge 
classroom community.  

Undoubtedly, this new instructor was not 
being mindful of her environment, which included 
her students’ existence. Although she was not 
purposely overlooking her students, her failure to 
make eye contact with them at the start of class set a 

disconnecting tone for the remainder of the period. 
Why, then, would her students pay any attention to 
her if they are under the assumption that she doesn’t 
see them? Not surprisingly, this teacher’s 
disconnection with her class prevailed throughout 
the period, as she lectured students directly from her 
notes without ever looking up to see if they were 
responding, if they were listening, if they 
understood, or if they had questions. 

I understand that high school (and 
university) conditions—including state mandates, 
over-populated classrooms, heavy teaching loads, as 
well as beginning teacher nervousness or lack of 
preparedness—usually stress teachers out, and 
therefore, not only contribute to teachers’ dis-ease 
with classroom instruction and maintenance, but 
also to a teacher’s disregard for who her students 
are as thinking, knowing human beings who come 
to the classroom with their own life experiences and 
contributions. Such stress and disregard oftentimes 
result in an instructor’s adopting a patch work 
philosophy, (if there is a philosophy at all), that is 
not grounded in the instructor’s own core beliefs, 
but emerges as a reaction to the expectations of 
traditional curriculums and state mandates. 
Moreover, many instructors, especially beginning 
teachers, are simply doing whatever it takes to get 
through the day: take roll, collect homework, assign 
an independent textbook reading, then assign the 
reading comprehension questions that follow the 
textbook reading, collect the class work, dismiss 
class. Sometimes discussion ensues; sometimes it 
doesn’t. However, because many teachers enter the 
classroom with no philosophical underpinnings, 
they instruct versus educate, and therefore, students 
usually have no idea why they are doing what they 
are doing, and they have made few, if any, 
connections between their class work and 
personhood.   

Consequently, after sharing my evaluations 
with the teacher I was observing, the teacher 
admitted that she was just trying to fulfill the 
University’s requirements and just didn’t have time 
to engage the students the way she would have 
preferred. In addition, she claimed that her 
nervousness about meeting University mandates 
revealed itself in the classroom, and that as a result, 
she immersed herself into meeting University 
standards versus meeting her students. But 
according to Todd Whitaker, “As educators, we 
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must adhere to our core values. No matter what 
others want us to do, we must focus on what is right 
for our students” (126). Of course, focusing on what 
is right for our students may require that teachers 
delve into their own morals and ethics—their 
politics, if you will—and determine those values. 
Some, like Maxine Hairston, may argue, then, that 
instructors who make such determinations are 
putting “the social goals of the teacher before the 
educational needs of the student” (179) and are, 
therefore, using “required writing courses as 
vehicles for social reform rather than as student-
centered workshops designed to build students’ 
confidence and competence as writers” (180). But 
teaching is not either or. However, a teacher 
adopting a contemplative pedagogy will most likely 
be alert to dogmatic practices, and thus more able to 
dis-identify with them in order to avoid imposing 
her own social agenda on her students.  

And so, how can a teacher whose profession 
consequently invites her personhood into the 
classroom offer students a one-on-one education 
considering the over-populated multi-cultural 
classroom, required assessments, fixed curriculums, 
as well as state mandates and policies? How can 
one teacher facilitate the individual needs of every 
student she encounters, (which in high school can 
be well over 100 students), while maintaining her 
own, as well as her students’ integrity and 
wellbeing?   

In The Schools Our Children Deserve, Alfie 
Kohn contends that the very best classrooms take 
students seriously. “The educators . . . who do the 
most for children are those who honor, and work 
hard to find out, what children already know. They 
start where the student is and work from there. They 
try to figure out what students need and where their 
interests lie” (131). I would further add to Kohn’s 
claim that educators who do most for their students 
also honor the beginner’s mind—what students 
don’t know. Hence, a contemplative pedagogy 
informed by the practice of mindfulness can support 
both teachers and students in their endeavor to 
create a personalized education that will place their 
personal needs and experiences at the center of their 
learning process. A contemplative pedagogy will 
also help both teachers and students to understand 
and to cultivate awareness so that they can be 
present in the classroom, despite the mind’s 
tendency (and/or school’s infrastructure) to distract. 

Certainly, I believe that had the required 
new teacher orientation provided that beginning 
teacher with instruction regarding contemplative 
educational practices in conjunction with the 
boatload of information she received about project 
requirements, forms, syllabi, rules and procedures, 
text book orders, first day attendance tasks, 
technology use, and so forth, then she would have at 
least been informed and perhaps also prepared to 
come to the classroom free to engage students 
where they were, at that present time. Instead, 
because her head was filled with requirements, she 
looked beyond the NOW and headed directly 
toward the “finish line.” 
What is Contemplative Pedagogy?  
 Basically, a contemplative pedagogy is a 
process, style, strategy, or approach to instruction 
that infuses learning with the experience of present 
awareness, which can be honed through the 
intentional practice of mindfulness exercises such as 
mindful sitting, walking, looking, listening, and 
speaking. A contemplative pedagogy is a method of 
instruction intended to assist students, as well as 
their teachers, in awakening and opening their 
minds to new learning possibilities and more 
effective ways of being in the classroom. By way of 
mindfulness practice, a contemplative pedagogy 
works to create a free—perhaps untapped—space 
for inquiry, creativity, self-reflection, and self-
intimacy within the traditional learning environment 
(Hart, 2009; Zajonc, 2009).  
 The Center for Contemplative Mind in 
Society offers seven major contemplative 
disciplines by which students and teachers can 
practice mindfulness together. They include: 
creation process practice, ritual/cyclical practice, 
relational practice, stillness practice, movement 
practice, activist practice, and generative practice. 
Under each discipline, the Society suggests specific 
actions (or mindfulness exercises) that people can 
engage in order to fulfill those practices; the actions 
listed are the mindfulness practices that can help 
create the space for contemplative ways of knowing 
and being: 
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Contemplative Practice 
 

Actions 

CREATION PROCESS 
PRACTICE 

Singing, chanting, 
listening to contemplative 

music, and creating 
contemplative art and/or 

journaling 
RITUAL / CYCLICAL 

PRACTICE 
Observing the Sabbath, 
vision questing, altar or 
sacred place building, 
and participating in 

ceremonies or rituals 
based in a cultural or 

religious tradition 
RELATIONAL 

PRACTICE 
Dialoguing, deep 

listening, storytelling, and 
circle counselling 

STILLNESS PRACTICE Being with silence, 
praying, insight 

meditation, and quieting 
and clearing the mind 

MOVEMENT PRACTICE Labyrinth walking, 
martial arts, yoga, and 

walking meditation 
ACTIVIST PRACTICE Working and 

volunteering, 
pilgrimaging to social 

justice sites, marching, 
and bearing witness  

GENERATIVE 
PRACTICE 

Praying, loving-kindness 
meditation, and 

visualizing  
 
In one way or another, many high school 

teachers have already been implementing some type 
of contemplative practice within their classroom 
instruction or have taught students who have been 
exposed to contemplative practices. For instance, 
students and teachers who attend a school with a 
school choir or school song have participated in 
creation process. Also, every morning during 
homeroom when students and teachers recite the 
“Pledge of Allegiance” and quiet themselves for “a 
moment of silent meditation,” they are participating 
in creation, ritual, and stillness practice. In 
addition, students who have contributed to TRUST1 
counselling or who have sought their academic 
counsellor’s advising, or students who have 

                                                
1 TRUST, which stands for “To Reach Ultimate Success 
Together,” is a school-based program initiated in Dade County 
Public Schools in 1987. Its purpose is to combat substance 
abuse among middle and high school children. More 
information about TRUST can be found at www.thirteen.org.  

engaged in peer review exercises, or have listened 
to their teacher story-tell, have all participated in 
relational practice. Likewise, students and teachers 
who have taken breaks from test taking to stand up 
and stretch, to take deep breaths, to slowly roll their 
necks in complete circles, and then touch their feet 
and reach up as high to the ceiling as they can, have 
participated in movement practice. Similarly, 
students and teachers who have taken field trips to 
the Lincoln Memorial, or have volunteered to feed 
the homeless, to make Thanksgiving baskets, or to 
clean up neighborhood streets, have participated in 
activist practice. Finally, students who have ever 
been directed to close their eyes and imagine, for 
instance, being in their favourite place, and then are 
told to open their eyes and journal about it, have 
participated in generative practice.  Many teachers, 
however, have not considered these actions as 
pedagogical practices.  

Knoblauch and Brannon in Rhetorical 
Traditions and the Teaching of Writing, claim, “It’s 
important for teachers to become conscious of the 
philosophical dimensions of their work because 
nothing short of that consciousness will make 
instruction sensible and deliberate, the result of 
knowledge, not folklore, and of design, not just 
custom or accident” (2). In other words, perhaps if 
teachers and students became conscious of the idea 
that some of their classroom behaviors are of a 
contemplative nature, then singing school songs, 
attending field trips, engaging in peer review 
exercises, and taking deep breaths between test-
taking would not feel like useless, mundane tasks 
and habits that are disconnected from a student’s 
education. Instead, if such classroom practices can 
be purposely and purposefully viewed as an integral 
component of instruction—contemplative 
pedagogy—then maybe these tasks and habits can 
be transformed into primary tools of contemplative 
practice that assist both teachers and students in 
having the meaningful experience that they want to 
have in the classroom.  

Mindfulness is neither a practice that 
requires an entire class period, nor one that deviates 
from required curriculum mandates. Just 5-10 
minutes a day of mindfulness can make a difference 
in how students and teachers do and receive school. 
According to the Association for Mindfulness in 
Education, “a few minutes of mindfulness practice 
can improve the learning environment” 
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(mindfuleducation.org). Mindfulness practice can 
include:  

• Becoming aware of the breath;  
• Feeling the various physical sensations of an 

emotion; 
• Noticing thoughts as they pass through the 

mind; 
• Paying attention to all the sounds in the 

room; 
• Noticing what happens in the body when 

there is stress; 
• Watching the thoughts that arise when there 

is boredom; 
• Feeling the stomach rise and fall with each 

breath. (mindfuleducation.org) 
 
Therefore, mindfulness practices can be 
incorporated into a teacher’s classroom activities on 
a regular basis. Whether it be as an introduction into 
the class period, as a segue into a particular lesson, 
or as the conclusion to the class period, practicing 
mindfulness on a regular basis can help students to 
initiate their own contemplative approaches to 
various classroom lessons and assignments, (as well 
as extracurricular activities), thus enabling them to 
personalize their education with their own purpose 
and agency. 
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This book presents a powerful, holistic approach to 
learning and how it has been successfully used with 
students and teachers in the United States and the 
Netherlands. Core reflection, based in positive 
psychology, allows the individual to work from 
their inner beliefs and strengths. It is truly an inside-
out approach to change. Using a collegial approach, 
the teacher or coach, works with the individual 
(e.g., teacher or student) to identify their core 
beliefs and strengths. This process helps the person 
bring their behavior in line with their core values 
and thus to live what Parker Palmer has called the 
“undivided life.” 
 One of the strengths of the book is that it is 
filled with examples of how this process works. The 
three main sections of the book focus on how it has 
been used with teachers, students, and teachers 

 
New Book  

 
Teaching and Learning from Within: A Core 

Reflection Approach to Quality and Inspiration 
in Education  

edited by 
Fred A.J. Korthagen, Younghee M. Kim, and 

William L. Greene. 
2012. Routledge. 212pp 
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educators. As a teacher educator, I found the last 
section particularly relevant. The authors describe 
how this approach was brought to the School of 
Education at Southern Oregon University and how a 
significant number of faculty participated in its use. 
Core reflection was developed in the Netherlands 
by Fred Korthagen and Angelo Vasalos, and they 
were invited three times to the US to give 
workshops on the approach–once in Chicago and 
twice at Southern Oregon University. Professors 
Younghee Kim and William Greene were central to 
bringing core reflection to their university, and they 
write about their own experiences and share their 
own thoughts during the process. Professor Greene 
describes core reflection this way: “It’s about the 
opportunity to be who you really are or really want 
to be. Some people might call it self-actualization. 
Some people might call it authenticity, some might 
call it flow, but I’m not sure it’s any of those things 
exactly. I think it’s about being human, being very 
natural in responses, and being very present.” I was 
impressed that the Dean also participated in the 
process and wrote, “It was only through my self-
study work through the lens of core reflection that I 
was able to sustain my sense of self and stay true to 
my core values.” Again, the book is filled with 
various examples of how core reflection has been 
used and thus provides ample evidence that this 
approach can make a difference in the lives of 
teachers and students. 
 I have been working in the area of holistic 
education and contemplative education for many 
years. One of the challenges in this work is finding 
language that invites rather than separates, and one 
of the strengths of core reflection is the language. 
The central term “core” is not problematic and thus 
allows people to enter the process in a non-
threatening manner. 
 The attempts at educational reform for the 
past several decades have focused mainly on testing 
and accountability measures; yet, there is a sense 
that nothing has really improved in education and 
teacher education. With the emphasis on comparing 
test scores, discourse about education has taken on a 
grim, Darwinian feel. This discourse has skated on 
the surface and not addressed the deeper issues that 
face teachers. Core reflection encourages us to 
explore these issues and offers real hope for 
significant change. It is only when our deepest 
values are viewed within a positive frame that we 

can hope to have an education that is truly inspiring 
and life affirming. Core reflection and the work 
described in this book give us reason to make that 
hope a reality. 
 
The text above is the Forward to Teaching and 
Learning from Within and submitted by John (Jack) 
P. Miller at the University of Toronto. 
 
 
 
 
 
 
 
 

You may or may not realize that this 
newsletter is an official outreach from the 
Association for Supervision and Curriculum 
Development (ASCD), and as the editors of the 
newsletter, Gary and I are considered Professional 
Interest Community (PIC) leaders within ASCD. 
ASCD is a professional development advocacy 
organization that boasts world-wide memberships. 
It is comprised of professional interest 
communities, local and state affiliates, and student 
groups.  

Every July the organization hosts an L2L 
(Leader to Leader) conference for those in various 
leadership positions. ASCD invites and sponsors 
“young affiliate leaders” who they groom for future 
work at the district and state levels and welcomes 
others who wish to attend. PIC leaders, like Gary 
and me, may attend without special invitation, 
although we are not financially sponsored as others 
are. Since Gary has attended these in the past, at his 
recommendation, I agreed to attend this year.   

The L2L conference is primarily a time for 
ASCD to motivate and inspire everyone in 
attendance to promote ASCD goals during the 
upcoming year and up to 5 years ahead. The 
overarching goal is to ensure that children 
everywhere have access to high quality learning 
experiences. “Learning” not “schooling” is the 
focus, and in ASCD life-long learning includes k-
12, post-secondary, and active citizenship.  

ASCD states that they “lead the way to 
revolutionize the way we learn”. This year, 
everything about whole child learning was framed 
by five conditions all schools should create in their 

An ASCD L2L Conference 
Washington, D.C., July 2012 

Mini-report 
by 

Susan Schiller 
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learning environments. Students need to be: 
Healthy, Safe, Engaged, Supported, and 
Challenged. In addition to this, ASCD also asked 
everyone to embrace social networking, particularly 
the use of Twitter and Blogs, as a means to extend 
the membership and the ASCD platform. The home 
page for ASCD is http://www.ascd.org and can be 
accessed by anyone. The Social Media pages called 
EDGE can be found at http://ascdedge.ascd.org/ and 
our PIC Edge page which includes the possibility to 
blog, twitter and post information is found at 
http://groups.ascd.org/groups/detail/113054/holistic
-learningspirituality/ but again you need to be an 
ASCD member. (Note: We continue to send out the 
newsletter to anyone who is interested, you do not 
need to be a member of ASCD.) 
 The L2L conference helped me understand 
ASCD in new ways and certainly changed the way I 
perceive the role of associate editor of the 
newsletter. I saw that our readership has an identity 
outside of ASCD that, while supported by ASCD, is 
by no means limited to or ruled by what ASCD 
advocates. From my perspective, ASCD is less 
“revolutionary” than they profess. Even so, their 
approach has the potential to improve education and 
we share that goal.  
 
  
 
 
 
 

 
 
 
 
 
It was a delight for me to attend the Spirit Matters 
Gathering, Honouring Indigenous Worlds, in 
Toronto on the weekend of August 22-24, 2012. 
The background of the 4th Spirit Matters Gathering 
builds on the previous three. In 2004, wisdom 
leaders from many traditions met in councils and 
dialogue circles to talk about humans reconnecting 
with the Earth in the Great Work. In 2007, leaders 
and elders from many peoples met as One Earth 
Community; Sharing our Stories. Twenty-eight 
elders, educators and youth from the Americas, 
Africa and Ireland, traveled the sacred sites of that 
island together in 2008. They did ceremonies and 

spoke together deeply in circle around healing 
colonization and rekindling indigenous spirit 
intergenerationally. In the years since, there have 
been multiple youth-elder circles with people from 
all four directions meeting in and around Toronto. 
By 2010, the 3rd Spirit Matters explored the theme 
Hearing and Listening: Youth and Elders in the 
Web of Life with more music, art and 
interconnected activism than ever before. 
 It was with this rich history that I shared 
three days of celebrating and honouring our 
ancestors with spiritually minded educators from 
around the world. It was a meeting in which 
ceremony, ideas, questions, food, song and dance, 
prayer and spirit were shared. Each day was begun 
with rituals lead by elders from each continent 
asking our ancestors to help guide us in 
understanding our role in changing the 
consciousness of the world to see life and this 
planet as connected to the wider universe and to 
embrace our interconnectedness with all living and 
non-living aspects of our earthly home. It was a 
time to honour Mother Earth, Gaia. 
 I was able to reconnect with old friends and 
meet new ones and share our joy and passion for 
rekindling our efforts to lead the change needed in 
our human society to bring about a sustainable and 
just world for us all and for generations to come. 
There are plans to meet again in the future. See 
more information at 
http://www.spiritmatterscommunity.com/ 
and join the facebook group Spirit Matters 
Community.  

With this book Eric Jensen offers a useful starting 
point for the person new to the literature on poverty 
and learning. Jensen’s writing style is accessible, 
clear, and without a lot of jargon that can impede 
understanding, especially when the subject features 
brain physiognomy and function. He describes the 
nature of poverty, attitudes towards it, behaviors 
that arise out of it, and what schools can do to 
address the needs of students born in poverty. Early 

Spirit Matters Gathering 
Toronto, Ontario 

August 2012 
 Mini-Report 

by  
Gary Babiuk 

 
  

Teaching with Poverty in Mind 
By Eric Jensen 
Book Review 

by  
Dr. Susan A. Schiller 
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on he establishes that students who live in poverty 
have brains that function differently and the 
differences show up in behaviors and learning styles 
they bring to school. In Jensen’s view, “arts build 
the student brain’s academic operating system and 
can and should be integrated into all subject areas” 
(126). He also believes that experience in school 
can change brain function and improve one’s I.Q. if 
schools carefully build up students’ academic 
operating systems.  
He describes the brain’s operating systems by 
breaking it into parts anyone can understand and 
then he breaks those down even further. He likes to 
use a lot of acronyms so that concepts are easy to 
remember. For example, CHAMPS offers a look at 
students’ sub-skills in the brain’s operating system: 
(C) champion’s mind-set; (H) hopeful effort; (A) 
Attentional skills; (M) memory; (P) processing 
skills; and, (s) sequencing skills.  Such 
categorization of complex systems is typical in this 
book and seems overused. Yet, he further supports 
his position with evidence from quantitative 
research studies as well as qualitative anecdotes. 
The success stories are weaved among the large 
dose of quantitative data readers will find. This 
serves to soften Jensen’s extensive use of test 
scores, statistics, national comparisons between 
groups of students, and students’ grade point 
averages. Since Jensen uses a process approach 
when he provides advice on what to do differently 
in our schools, he makes changing conditions for 
children from poverty an easy thing to do. Jensen 
also advocates for formative assessment practices 
that can inform ways we change school and 
classroom environments.  
 
I choose this book to feature in our Fall Newsletter 
because the topic was new to me, Jensen has a name 
in the field, and it is an ASCD publication. Like the 
ASCD environment, Jensen is never far from a 
statistic, a test score or an acronym, but he 
advocates for the whole child and he validates the 
arts and athletics as necessary subject areas we must 
retain if we hope to reach the child of poverty. He 
broadened my understanding of some of my 
students. For that alone, it is worth reading.  
 
 
 
 

 
 
 

Submitted by: F. Christopher Reynolds 
 
I’m honored to share my top 5 book titles with you. 
My life’s work is embedded in a generational effort 
to find healing. The 12 Steps of the recovery 
movement opened the way to family health. My 
parents’ gift to us was to lift away the cloud of 
addiction and co-dependency and lay bare the root 
causes beneath. The cultural wounds of the West 
come from patriarchy and the Cartesian-Newtonian 
world view. Patriarchy degrades the Earth, the 
body, the feminine, the indigenous and men who 
don’t ‘measure up’ by placing highest value on the 
Invisible and beyond. The Cartesian-Newtonian 
world view, now in its most extreme form, degrades 
consciousness and humanity by isolating them as 
the only source of meaning in a meaningless 
universe.  
 
The West is now going through a death and rebirth  
where patriarchy and the Cartesian-Newtonian world 
view are giving way to a world view that balances a  
sacred feminine and a sacred masculine, re-integrates 
 the primal world view and recognizes a mutually  
beneficial partnership between the Visible and the  
Invisible. The emerging world view is holistic. It is 
sustained, nurtured and called forth by an ever- 
expanding universe. For the sustainable culture  
we are birthing, humanity and consciousness are  
valuable participants in an Earthly and cosmic mind.  
 
Titles that best support our work as holistic 
educators are 2 books by Richard Tarnas: The 
Passion of the Western Mind and Cosmos and 
Psyche, Christopher Bache’s 2 books, Dark Night, 
Early Dawn and The Living Classroom and Keiron 
Le Grice’s book, The Archetypal Cosmos: 
Rediscovering the Gods in Myth, Science and 
Astrology. 
 
Over the years, I’ve found that many of us are 
leaders in the communities where we live. As 
leaders with influence, if you could put one book 
into the hands of those in power where you live, Le 
Grice’s The Archetypal Cosmos is the best choice. It 
is the most comprehensive and best researched. It 
brings the fields of new paradigm sciences, 

Influential Reads 
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consciousness studies, depth/transpersonal 
psychology and myth into a unified whole. He 
makes a startlingly cogent case for the restoration of 
astrology because it is a reclaiming of the cultural 
soul’s participation in the universe. 
 
I’ll do what I’m talking about here. These are days 
to be engaged and intellectually heroic. If I can put 
one book in your hands that will give you a 
comprehensive template for the path that allows the 
children and grandchildren to live in a better world 
than the one we knew, get Le Grice’s The 
Archetypal Cosmos and read it.  
 
Note: This column in the Newsletter offers a review 
of books that have significantly influenced the 
contributor’s thinking over a period of time. We 
hope to make this a permanent feature of the 
Newsletter and invite you to send up to five titles of 
books that have impacted your life. Please provide 
an annotation of two or three sentences that will 
inform our readership of the book’s contents. You 
are not limited to books about education. We simply 
ask that your choices have been important in 
shaping your life. Please send your reading list to 
Susan A. Schiller at Schil1sa@cmich.edu. 

Introduction  
When I first began teaching middle school 

ten years ago, I didn’t know very much. I knew 
seventh and eighth graders were a breed unto their 
own and I would be both challenged and entertained 
by them daily. I knew that I wanted to work with 
them and facilitate their learning, helping them 
discover their capabilities, where their learning 
could take them and the satisfaction they could gain 
during the journey. And I knew that I wanted to 
meditate with my students. Though I couldn’t 
quantify it at the time, I knew that after my many 
years of practice, meditation was beneficial for me, 
and I felt that it would also be beneficial for my 
students as individuals and my class as a whole.  

From my first day of teaching, the first thing 
I did with my students was meditate, and I have 

continued to do so ever since. In my early years, I 
was nervous. I was afraid students would protest or 
refuse, administrators would question, or parents 
would object; but my fears were just fears; I looked 
past them and continued meditating with my 
students. As I did, I have always felt very grateful 
that my students and I have enjoyed a quiet little 
practice. We have meditated daily as part of our 
learning. It has never been publicized, though it has 
always been common knowledge among students, 
staff and administrators at my schools. My initial 
fears of potential controversy or parental objection 
never came to pass, and as I gained experience and 
confidence, my fears have diminished to the point 
where I welcome questions and conversation, rather 
than dreading them. 

My confidence and attitude was fostered 
through the experience of time and practice, as well 
as the learning I gained by completing my Master’s 
program. Through my studies, I had the opportunity 
to clarify some of my own educational beliefs, and 
reflect upon my own teaching practice, affirming 
some areas and leading me to question, rethink and 
refine others. I had always recognized the great 
responsibility inherent in teaching, and came to 
appreciate the role I play in the lives of so many 
children on an even deeper level. With each year I 
spend teaching middle school students, I appreciate 
my students as growing individuals even more. I 
recognize that I am teaching children first and 
subject matter second, and that as an educator I 
have the huge responsibility of guiding my students 
through school and their learning, as they grow and 
develop as individuals. I have realized I am working 
with young learners, teaching them how to learn 
independently and collaboratively, in and out of the 
classroom. 

Through my graduate studies and the 
process of writing many papers and again writing 
this article, I have come to recognize myself as a 
holistic educator. Miller (1993) states, 
 The focus of holistic education is on 

relationships- the relationships between 
linear thinking and intuition, the relationship 
between mind and body, the relationship 
between various domains of knowledge, the 
relationship between the individual and 
community, and the relationship between 
self and Self. In the holistic curriculum the 
student examines these relationships so that 

Meditation in the Classroom; One Teacher’s 
Story 

by 
Cari Satran 
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he/she gains an awareness of them and the 
skills necessary to transform the 
relationships where it is appropriate. (p. 3) 

Over the last ten years, as my teaching practice has 
evolved, I have come to understand the meaning of 
these words and how very important it is to support 
and encourage the development of my students 
beyond subject matter and curriculum, striving to 
reach each individual’s core to help him/her 
discover his/her own potential as both a student and 
an individual, including the spiritual part of their 
beings and lives.  

A meditation practice is a means through 
which the practitioner can grow awareness and 
allows me to convey these ideas and connect to my 
students. Miller (1993, 1993, 2006, 2010), 
encourages his students, who are teacher candidates 
and teachers, to develop a meditation practice to 
help navigate the different relationships he 
describes as they work with students and their 
physical, mental, emotional and spiritual 
development. I have found this true for myself, and 
I still believe in the vast potential benefits of a daily 
meditation practice for my students, which is where 
my idea initially began. 
Telling My Story 
 As I began my graduate studies in 2008, and 
I started learning more about holistic education, and 
researching topics like spirituality and meditation in 
the classroom, I also began to realize I am not alone 
in my journey. I have understood that educators 
who aim to bring balance to their teaching practices 
and address the different individual needs of their 
students, within the classroom, school, community 
and society, create inclusive learning environments, 
and help their students connect their learning 
experiences to the world, are in essence practicing 
holistic education; therefore practices are diverse 
and plentiful. Educators who connect with their 
students, intellectually, academically, socially and 
emotionally embody a holistic curriculum, whether 
the spiritual component is named or not. Educators 
communicate with their students, talking about 
school, family, friends, their hobbies, their interests 
and their lives. Teachers grow to care about their 
students and as we do we open our hearts and 
ourselves to our students.  

We connect with our students on a spiritual 
level whether we recognize it or not, as teaching is 
spiritual work. As Hart (2003) explains, “Spiritual 

naturally pertains to spirit, that unquantifiable force, 
the mystery that animates all things and of which all 
things are composed. There is really no separating 
us from it” (p. 7). Holistic educators strive to 
actively bring the spiritual component of life to 
teaching and learning, directly and indirectly. 
Holistic educators recognize the potential in each 
opportunity and consciously appreciate the spiritual 
connections that happen in the classroom.  

Spiritual work is happening in classrooms 
across the country and enhancing the lives and 
learning of students. But in order for this learning to 
truly transform education, on a level which affects 
government, stakeholders and curriculum 
developers, more teachers have to make their work 
known. I have understood that like it or not, I have 
the responsibility to make my work with meditation 
in the classroom public, and so I am writing this 
article; I am beginning to do my part.  
My Spiritual Awakening 

Exactly three days after my convocation 
from the Faculty of Education, on a Saturday night 
in 1993, my family received one of those fateful 
telephone calls. The voice on the other end was my 
longtime friend, Aaron, who was also the “madrich” 
(leader) of my sister’s grade 12 graduation trip to 
Israel. He told us that my sister, Leslie, was sick, 
and they weren’t sure what it was yet, but that we 
had better get on a plane quickly, because it didn’t 
look good. My mother and I were on a plane to 
Israel within 24 hours and the events following my 
sister’s illness would change my life forever. Little 
did I know at the time, they would also greatly 
affect my growth as a human being and years later, 
as a classroom teacher. 

Upon our arrival in Israel, we were informed 
my sister had one of the worst strands of bacterial 
Meningitis and her chances were not good. She was 
in intensive care, on a respirator, and she had about 
a 30% chance of survival. We were gently warned 
that should she live she could be left with brain 
damage, paralysis, loss of kidney function, eye 
damage, or any number of other side effects. Over 
the course of a month Leslie remained in intensive 
care. She was not able to breathe on her own, and 
out of twelve possible complications, ten occurred. 
At one point her kidneys stopped functioning and 
she needed dialysis seven times in ten days. She 
also endured two or three skin graft operations to 
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repair skin that was damaged as the bacteria ate the 
tissue from the inside out.  

During this month my mother and I spent 
our days by her side in the hospital. We were 
strangers in a strange land, with no close family or 
friends living in Jerusalem and yet we were 
supported. The hospital staff was incredible and 
anybody in Jerusalem who had ever heard of, or had 
any connection with, the city of Winnipeg came to 
give their help and support. People brought food, 
supplies and more than anything else, their prayers. 
We received phone calls from our family in 
Winnipeg and from family and friends around the 
world. We were informed of prayers being offered 
for Leslie from Jerusalem to Winnipeg and back 
again. My mother and I also connected. As we sat 
by my sister’s bed we talked of the past, present and 
future, and established the foundation for a strong, 
open relationship. 

After about a month, my sister began to 
recover. She was taken off of the respirator, and a 
week after that was out of intensive care and on a 
regular ward. Just about a week later she was 
discharged to a near-by apartment my mom had 
rented for out-patient care; another week later she 
and my mother returned to Winnipeg. Leslie had a 
long road ahead of her before she regained her 
strength, but aside from the scars left from the skin 
graft operations, she suffered none of the potential 
side effects of the illness. She would make a 
complete recovery and go on to live a healthy life.  

Leslie’s illness and subsequent recovery 
would also change my life and my beliefs. As I had 
just graduated from university I had no idea what I 
was going to do with my life. At the time, I only 
knew what I didn’t want to do, teach. Leslie’s 
illness had brought me to Israel, and when she was 
ready to return to Winnipeg, I was not; I had no real 
reason to go back. I had also witnessed what I 
believed then, and still believe today, was my first 
miracle. My sister had beaten all of the odds and 
would recover completely. She had defied death and 
I was certain that it was not by mistake or 
coincidence. I had discovered what I have come to 
know as the God of my understanding, and I began 
the spiritual adventure that is my life.  
How I Came To Practice Meditation 

About six months later while still in Israel, I 
began my study of breathing. With the help of a 
massage therapist friend, I discovered that I had 

actually been breathing backwards. This came as 
quite a surprise to me. First, I was 23 years old and 
had obviously been breathing my entire life, and 
second I didn’t even imagine it was possible to 
breathe backwards, but yet I had been doing it all of 
those years. I realized that as I was inhaling, rather 
than letting my stomach expand filling my entire 
lungs with air, I was sucking my stomach in, thus 
limiting my lung capacity. Once I recognized this 
mistake, I began the process of learning to breathe 
slowly and deeply through my nose and began to 
develop greater lung capacity, as well as the 
calmness (though not always) that comes with deep 
breathing. 

As the years passed I continued my practice 
of yoga and meditation. My yoga practice was 
primarily Hatha yoga, done independently, with The 
Sivananda Companion to Yoga as my long time 
guide and more recently a few different yoga 
studios in Winnipeg. My study of meditation and 
breathing involved a lot of reading and 
experimentation. I read everything from Gandhi to 
Osho, and tried a variety of methods including 
Vipassana, visualization, guided meditation, mantra, 
movement and even channeling. At times I 
meditated religiously and other times my practice 
was fragmented. What I learned is that a little is 
better than nothing. As long as I am doing 
something sincerely, there is no real way to 
meditate wrong, and so my practice has continued 
for nearly twenty years.  
Bringing Meditation to the Classroom 

Life changed in September of 2001 and after 
nine years in Israel, I returned to Winnipeg and 
soon after to the classroom. My path in Israel had 
lead me away from teaching, but upon my return I 
needed employment and so I began substitute 
teaching and quickly realized how much I enjoyed 
being in the classroom and working with students. 
Though I had denied it in my youth, the classroom 
was where I belonged. Within a couple of months of 
subbing, I began my first term with a private Jewish 
school. At the end of that term, I was offered a 
second term there for the following year as a 
kindergarten teacher for the Judaic program, where 
I first began meditating with students.  

As that year came to an end, I knew I would 
not be returning to kindergarten but instead would 
be teaching eighth grade. What’s more, not only 
would I be teaching middle school, I would also be 
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teaching in public school. I knew I would have to 
leave all references of God and most references of 
spirituality behind, and yet at the same time I knew 
I would, somehow, bring the practice of meditation 
into my classroom, and that it would be good for me 
and my students. 

So as I began that first year in a public 
middle school, it was with the intention that in my 
classroom we would meditate daily. I designed my 
entire classroom around it, setting up my desks and 
my seating in the form of a rectangle (a circle with 
desks) with students all facing each other; ten years 
later, I continue to rely on the circle. When my 
students inevitably ask, at least a few times every 
year, “Are you ever going to change how we sit?’ I 
always say no. I explain that for the purpose of our 
many discussions I don’t want anyone looking at 
the back of someone else’s head; but the real reason 
is so that we can easily and seamlessly meditate 
together.  

Over the years, regardless of the fluctuating 
numbers and the sometimes tight fit, I have 
maintained the rectangular formation of the room. I 
have found that the act of coming together in a 
circle allows for open sharing, discussion, debate, 
and each student and I (for I have a spot in the 
rectangular circle too) can see each other’s faces. 
When we need to use the whiteboard for notes, 
videos or presentation then the students shuffle their 
desks as needed. As I often tell them it is not 1929 
and the furniture is not nailed down. As a result my 
classroom has always been a meditation/sharing 
room first, which enhances all of our learning. 
Introducing Meditation to Students 
 On the first morning in my grade eight 
classroom, and in all the years that have followed in 
grade eight and now grade seven, the first thing I 
have done with my students is introduce meditation 
and explain the practice that we are about to begin 
together. Meditating with my students has preceded 
the distribution of lockers and supplies, the 
explanations of procedures and even introductions; 
it is the very first thing we do as a class.  
 I generally introduce meditation by asking if 
my students know what meditation is. During my 
years in grade eight I noticed that while some had 
heard the word, most did not have a clue what it 
actually meant. There was generally one student 
who would mention the caricature of the guru, 
sitting in a contorted fashion, “ohming,” and 

express the desire to levitate, especially during the 
years when such a character was featured in a Red 
Bull commercial. Since my move to grade seven 
three years ago, to a school with a largely Asian 
population, I have observed that more students have 
some prior knowledge and experience with 
meditation, either as part of their spiritual lives or 
for its health benefits; though the numbers who 
meditate still remain few. 

I explain that there are many forms of 
meditation and different techniques and regardless 
of their previous experience, or lack thereof, 
meditation is simply breathing and anybody can 
meditate. I further explain that for our purposes 
meditation will incorporate attention to breathe, 
stillness, and silence in the room. While I do 
mention that there is a lot of research that supports 
the benefits of meditation for health and stress 
relief, at the beginning of the year, it is never the 
main focus in my discussion with my students; 
instead I focus on the patience required to master 
the skill of stillness and the practice required to 
focus inwardly, and to let go of the desire to call 
attention of one’s self, to laugh and giggle, poke, or 
point across the room, and look and listen inward as 
they breathe. 

This leads me to talk about breathing, 
always sharing my story of breathing backwards 
and discovering my full lung capacity from the top 
of my shoulders to the bottom of my rib cage. I then 
explain the breath count I have used since 2009, 
when I had the opportunity to travel to India and I 
met another teacher, Ms. Bir, who transformed my 
practice. Before meeting Ms. Bir, I would simply 
suggest students follow their breath, noticing each 
inhale and exhale. While visiting Ms, Bir’s ninth 
class values education class, she demonstrated a 
guided breath count and counted aloud, “Inhale, 
two, three, four, hold, two, exhale, two, three, four,” 
at the beginning of the meditation. Her count helped 
me, and the eighty plus students in the room center 
and focus on our breath, individually and as a 
whole. 

I immediately recognized the power of using 
a breath count, and since then I have devoted the 
month of September to meditations with the guided 
breath count I learnt from her, coupled with using 
the same track of music every day. The month long 
repetition gives students the opportunity to actively 
practice their breathing and grow with it. My 
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continuous counting further supports those who are 
uncomfortable and dissuades those who are tempted 
to talk and giggle; it is a lot harder if they have to 
talk over me and so it helps bring focus to the group 
in the beginning of our practice.  
 After the first month I continue to use the 
breath-count in the beginning of each meditation, 
for the first minute to minute and a half, or about six 
to eight breaths at about ten seconds per breath. I 
have come to call this a time for students to “find 
their breath” and align it to the count, automatically 
slowing it down. I count down the final breath 
according to the counts and then invite the students 
to, “find the rhythm of their own breath,” inhaling 
deeply, filling their lungs, holding slightly at the top 
and exhaling completely, slowly and steadily 
emptying their lungs, making room for fresh oxygen 
and the next breath.  

Throughout our practice, I turn off the lights 
and put on meditation music, as complete silence in 
a seventh or eighth grade classroom would be too 
demanding for both me and my students. Calming 
meditation music allows for an achievable silence 
and while over the years the CD’s have changed, 
the silence within the music has remained. 

As part of the introduction, I also suggest 
that students sit tall, with their feet flat on the 
ground, shoulders back and chest open. I also 
strongly recommend that they close their eyes. But 
early on in our practice, I also understood that often 
there are those who prefer to put their heads down, 
especially when it helps them avoid the distraction 
of others or calling attention to themselves. While 
not the ideal “meditation posture” I felt that the 
silence and the time to look inward were far more 
important than how the students sit. Each 
September, as I prepare to begin meditating with 
new students, I try to be stronger and more insistent 
on good posture, which supports better breathing 
and ultimately better meditations. I try to challenge 
them more, but in the end, I don’t push them too 
much. I reason that I can only invite them to 
meditate, I cannot force it. The only constraint I can 
lay on them is that they don’t have that right to take 
away from someone else’s experience. While I 
would prefer that sit straight and really try, I can 
only ask that they allow their classmates the chance, 
even if they do not want to take it themselves, and 
so putting their heads down is a good option, and 

one I continue to return to year after year, though I 
continue to struggle with it too. 

The respect each student is required to 
demonstrate to allow every other student in the class 
the chance to breathe is generally the focus as I end 
the first explanation on the first day, and one I 
return to as needed. I tell my students that they are 
welcome to think whatever they choose to about 
this practice. I tell them that I know some think it is 
weird, crazy and a way to waste time, especially in 
the beginning. I invite them to talk about their 
opinions and ideas at any time, except during these 
moments in meditation. Finally I remind them that 
regardless of what they may or may not think about 
the whole idea, sitting in silence for the length of 
one track, which in the first month is 4 minutes and 
37 seconds, will never hurt them. As we begin to 
meditate on the first day, I end with a line that I 
return to many time throughout the year, “The only 
way to meditate wrong is to disturb someone else.”  
We Are What We Breathe 
 When I first began meditating with students 
I would occasionally focus our meditations on 
confidence or other skills or traits. Once in a while, 
usually before a test, I would remind students to 
breathe and tell themselves that they are prepared 
and to relax prior to the test. I would flippantly add 
that those who weren’t prepared could always use 
the moments to pray for a miracle, which was 
generally the only reference I ever made to prayer, 
and I would usually get a laugh. At the time, I 
couldn’t understand the potential I have to help 
students grow positive qualities, like confidence, 
focus and optimism and positive emotions like 
compassion and kindness. Once again, I am grateful 
for my discoveries and my learning and how it has 
enhanced meditating with my students. 
 Through my personal practice of yoga and 
meditation, as well as my research of meditation, 
especially in relation to the brain, I have come to 
understand the power of breath and the power of 
thought and the potential impact of the two when 
brought consciously together in a few minutes of 
silence. Breath is life, without breath we die; each 
new breath is new life. I was fascinated by the 
research that is beginning to show the changes in 
our brain and our ability to foster positive emotions 
that the singular focus a meditation practice 
provides. I began to understand the power of our 
thoughts and how they shape ourselves and our 
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lives and began to bring these understandings to 
classroom meditations. Maintaining the primary 
focus on breath, after completing the breath count, I 
have shifted the focus to inhaling fresh oxygen, and 
at the same time, whatever trait or quality students 
may need in the moment and then exhaling the 
waste, or those negative qualities or defects, which 
we do not. I have found many traits which balance 
the two.  
 The primary necessity, both in meditation 
and in middle school, is focus; the focus to sit and 
breathe for those four to six minutes and the focus 
to learn throughout the day, so breathing in focus 
has become a standard direction in meditation over 
the last two years. Contrary to the focus which is 
inhaled, I direct my student to exhale the 
distractions. Over the course of a few breaths, they 
inhale focus, visualizing the task at hand, whatever 
it may be and what that learning looks like and feels 
like for them; if they are willing, students have the 
opportunity to envision themselves learning. As 
they exhale, they let go of distraction, all 
distraction, like talking to friends, sharpening 
pencils, noises around them, anything and 
everything that can distract a middle school student 
from learning. If their overall academic success in 
following through with their learning, with every 
student completing just about every assignment in 
every one of my courses to the best of their ability, 
is any indication of the potential to develop focus, 
then the results of the last two years are very 
encouraging to me.  
Building Confidence 

Another focus I have found to be very useful 
and effective, especially when preparing for big 
events or dealing with social situations and other 
life issues, is inhaling and consciously growing 
confidence. Prior to an event, like a presentation or 
show, inhaling confidence reminds students that 
they are ready and able; I have the opportunity help 
them focus on the work they have done and the fact 
they are prepared and capable. They can begin to 
envision themselves confidently facing their task 
and achieving it, building confidence in their 
abilities. After facing their challenge, students can 
be reminded of what they overcame, their feelings 
prior to the event and after, what they learned and 
any other focus which will help them credit 
themselves for their accomplishments and realize 
what they can learn or do. Part of the beauty of 

meditation is its focus can be easily tailored to 
highlight the positive and learning in any situation 
in school life.  

As students inhale confidence, they exhale 
fear and doubt. This allows me to help them 
acknowledge their fears and realize that by 
recognizing that certain fears are natural, like nerves 
when presenting in front of fifty classmates, they 
can face them and do it anyway. I can also bring 
awareness of support and help that is available if 
and when their fears and doubts become too much 
and invite open communication with my students. 
Bringing attention to their doubts as they exhale, 
also helps them appreciate it more once they have 
faced them and feel proud of their 
accomplishments, building further confidence in 
themselves. A positive cycle is born, evident to me 
by the total student participation in several research 
presentations over the course of the last two years, 
showing the potential to build confidence through 
focus and breath. 
Finding What They Need 

The flexible nature of meditation allows me 
to direct its focus to truly meet the needs of my 
students. Though working with confidence/doubt 
and focus/distraction has become fairly routine, the 
opportunities to expand awareness of different traits 
are endless. When students are tired, like first thing 
in the morning or sometimes after gym, I suggest 
that they breathe in energy and exhale their fatigue. 
If they are hyper and loud, I direct their focus to 
inhaling a feeling of calm and exhaling their excess 
energy. I also suggest that when they are trying to 
figure out a problem, that they inhale clarity and let 
go of their confusion.  

As students become more familiar with the 
possibilities that exist within meditation and 
directing focus and breath, I often encourage them 
to find what they need as we all settle into silence 
together. This way each student can learn to meet 
his or her own individual needs at the same time 
meeting the needs of the whole, another benefit of a 
meditation practice. I also hope that my students 
begin to realize, that much like their learning, they 
are responsible for the people they become and have 
the ability to help support their own development 
and grow into confident, capable young adults as 
long as they give themselves the chance. 
 
 



The Holistic Educator    ASCD 
15 

I Can’t Please Everyone 
 It is clear that I find meditation to be very 
beneficial in the classroom. I have used it as a 
bridge to make curricular connections in Health and 
Social Studies specifically and as a practice to 
ground our classroom culture. I believe it has 
helped enhanced my relationships with my students 
and our learning. I have also received sufficient 
feedback, both formally and informally over the 
years to know that many of my students find great 
value in our meditation practice for a variety of 
reasons, including the sense of calm it brings them, 
preparedness for learning, a refreshing feeling and 
freedom from their worries, all of which are 
mentioned in reflections. I am grateful my students 
have shared some of their experiences with me in 
their reflections, as well as verbally. 
 At the same time, I cannot ignore that each 
year there is always one, and occasionally two 
students per class who never come to appreciate or 
enjoy meditation. In my early years it was 
communicated informally, though still clearly, and 
in past years I am grateful for the student in each 
class who is brave enough to put down in words that 
he/she just never likes it. That they demonstrate 
such trust in me as their teacher to be so honest with 
me, even though it may not be what I want to hear, 
demonstrates another benefit of the practice. For 
me, it is almost reason enough to keep meditating 
with my students. 
 I take further comfort in the strong belief 
that sitting in silence for four to six minutes is not a 
harmful practice in any way and it is not too much 
to ask. It may not enhance their learning, but it does 
not take away from their learning either, especially 
as it is coupled with the belief that it makes me a 
better teacher. I also never force students to 
meditate, I invite them. I also invite them to talk to 
me about their feelings and ideas. If need be, I 
remind them they are not obligated to be there and 
if they like, we can talk and make alternate 
arrangements for the time. This generally happens 
on the rare occasions when students are acting out 
or calling too much attention to themselves; simply 
giving them the choice to leave is enough to solve 
the problem and has not even been an issue in 
recent years. The students who do not like 
meditation are usually quiet and respectful, they just 
don’t like meditation. I accept that and am grateful 
that they let me know; I believe that they are too. 

Carrying my Message 
 I am truly grateful that each year my 
students have come to value and appreciate, or at 
least respect, our meditation time, as it is a time I 
cherish and continue to cherish more and more. 
Sometimes I can relax and enjoy and some days I 
really need those moments to sit and catch my 
breath, but whatever my state, I share a part of 
myself through our daily meditation. After I 
facilitate the meditation and get it started, I can join 
in and meditate with my students, and in recent 
years they have even begun to lead meditations at 
times. Though I generally just sit and breathe, trying 
to model meditation, and interrupt as little as 
possible, one student once described my eyes as 
“bugging out” in a writing piece. I thought that was 
hilarious, but it also illustrated the potential impact 
my behaviour can have on my students; meditation 
allows me the time to build a positive connection 
with my class. 

I am also grateful that my meditation 
practice and its evolution are now going beyond my 
classroom walls. My purpose in telling my story is 
that now its telling has become my purpose; the 
reason behind my experience has led me to share 
my story. Maxine Greene (2001) reflects that, 
“Choosing to be a teacher (or agreeing to be one), a 
person singles out a particular mode of engaging the 
world” (p. 85), further stating, “For me, the teacher 
must communicate a kind of passion- a 
consciousness of risk and possibility- no matter how 
much blankness, disinterest, or difference of 
opinion is expressed by others” (p. 85). It has 
always been my intention to find a way to balance 
and embrace my spiritual self, and my passion for 
meditation, within my role as a classroom teacher. 
Meditation has been a bridge for the different parts 
of me, and way to connect with my students and 
build stronger relationships. It has been an amazing 
journey and I am grateful for every breath. 
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Announcements 
 
1. The HOLISTIC LEARNING: BREAKING NEW 
GROUND The Ninth International Conference. 
Engaging the Creative Spirit: Enacting Change.  
When: October 4, 5 & 6, 2013 
Location: Geneva Park Conference Centre, just 
north of Toronto, Ontario, Canada 
Keynotes: Rebekah Carpenter and Dr. Carl Leggo 
Preconference Presenters: 
• F. Christopher Reynolds 
• Isabella Colalillo- Kates 
• Sue Kelly, Elder, Rama Nation (facilitating a 

cultural tour of the Reserve) 
Call for proposals Submit online until mid 
February. Keep checking the website for updates. 

Conference website: 
http://www.holisticlearningconference.org 
Contact: Marni Binder, Committee Conference 
Chair- holisticlearning2013@ryerson.ca 
 
2. Growing our Community  
We currently have 85 members who receive the 
newsletter. We would like to double this number or 
even triple it if possible. This goal may be easily 
achieved if each of you recruit one or two people 
who share our interests. Please send us email 
addresses of friends or colleagues who have agreed 
to receive our newsletter. We will add them to our 
mailing list. Let’s grow our community! 
 
3. Call for Submissions 
The Holistic Educator is the newsletter for the 
Holistic Learning and Spirituality in Educational 
Professional Interest Community Group of ASCD. 
It is published bi-annually in an electronic format 
and addresses issues of interest to our community 
group members. We welcome scholarly 
contributions and professional announcements from 
our members on any aspect of holistic education.  If 
you would like to submit an essay or article of about 
3000 words or less to be consideration for 
publication in the newsletter, or any announcements 
such as call for papers or promotional material for 
programs, please send an electronic copy to Gary 
Babiuk, gbabiuk@cc.umanitoba.ca OR to Susan A. 
Schiller, Schil1sa@cmich.edu. For scholarly work, 
please follow MLA or APA style and include a 
works cited page. Be sure to give your institutional 
affiliation and all contact information. If you should 
like to make suggestions for improving the 
newsletter, please email us about those, too.  
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JOIN THE HOLISTIC LEARNING AND SPIRITUALITY IN 
EDUCATION PROFESSIONAL INTEREST COMMUNITY GROUP 

 
MEMBERSHIP APPLICATION 

 

New Member   Renewal  
 
Name _______________________________________________________________________ 
 
Organization _________________________________________________________________ 
 
Position _____________________________________________________________________ 
 
Address _____________________________________________________________________ 
 
City ________________________________ Province/State ____________________________ 
 
Postal Code/ZIP Code______________________ 
 
Telephone _______________________________ Fax ________________________________ 
 
Email Address ________________________________________________________________ 
 
 

ASCD Member   Interested in writing articles  
 
Currently there is no membership fees to join the network. Newsletters will be sent out electronically unless 
otherwise requested.  
The membership benefits include: 
 

- Two editions of The Holistic Educator 
- Opportunity to network regarding a significant theme for systematic change. 
- Opportunity to join our online community at ASCD’s Edge WebPage < http://ascdedge.ascd.org/> 
- Opportunity to contribute articles, reviews, announcements, etc. to The Holistic Educator 

 
 
Send to:  Dr. Gary Babiuk 
  University of Manitoba 

Faculty of Education 
  Education Building, Room 255 
  Winnipeg, Manitoba 
  Canada  R3T 2N2 
  Email: gbabiuk@cc.umanitoba.ca 


